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ABSTRACT . ^ . 

to help preservice and inservice social studies 
teachers develop systema-tic ways of integrating skills and content/ 
this Bamial offers a nodel and simple instructional exercises for the 
diagnostic teaching of how to investigate a cartoon- Designed mainly* 
,for use <rith children in grades 4-6," thf material is adaptable, for 
use at other grade levels. The document. Part 1 of three installments 
of. which the balance will' be published, at a later date, is in 
loose-leaf format to allow for future inclusion of -Parts 2 and 3. 
Part 1 focused* on investigating visual devices, A model consisting of 
the following threje major components is presented: Pre-Instructional 
Exercises, Diagnosis and Prescription, / and Post-Instructional 
Exercises, Pre-: Instructional Exercises/ include a series of questions^ 
for five levels of investigation, a va,rie^ycof question styles, A 
allowances for pupils whose learning styles are predominantly 
visual-oral, a systematic way of assessing' the level at which the 
pupil is having difficulty, and suggestions for the selection and use 
6f visuals. The Diagnosis and Prescription component consists of 
s^ng^ested activities for students expjerienclng difficulty in 
operating at certain levels of investigation, Post-Instructional 
Exercises feature a systematic reaissessment of skills developed -using 
a different visual. Adapting this model, a teacher can develop 
similar exercises using other kinds of visuals-such as pictures, 
slides, graphs, tables, maps, and tim^ lines, (Author/JR) 
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. ' Skins Wve long beori\ recogiiized as sienificant com^^^ 

'of a. social ^GtudiGS prosrak: _ Among these ar@^^^ 
inveatl/?ation of visual materials, critical thinking, ana tnc ^ 
"aluintr^^^^ In the 1#0's, skills may be used to determine 

the mSI/Spri.ate contend matter to bo taught. Thi's wpuid be 
. a. basic change in curriculumlplaniiing. • • . , 

" . Tills manual' has been designed to help 2^®^®^;'^??,^^^^;^^?!^;$®. / 

teachers develop systematic ways of integrating skUls and content. 

In fhis first installment af t^e .. manual , a mo^els^J. simple; 

instructional exercises have b4en included for the diagnostic 
' teacMi^, of how' to investigate visual ^f^ice, a cartoon. ^ ... 
• Additional exercises .based on other yisuals such as flat pictures, 

mips, and graphs will be developed later. Models and exercises 

for otSr ikill areas such as critical thinking and YJluing will, . 

also be written. These' models, an^'exercises are«designed mainly. _ . 

' for use with children in grades. f6ur through six. However, the \ • ,. 
• ' . material Vith - adaptations might. beWseful at other grade levels. \ . 

' ' The loose-leaf ^^atui?e of this Wlication 1^ designed to , 
achieve the oboectives (S|f^ flexibili%. and .renewal. First, it. 
enables the classroom teacher to remove pages and use *f 
dilfeT^rit Ways with different leameJs and^to add exercises developed 

' locallv Secondly? it makls it possible for the State Ed.uc.ation 
DeplS^nt to pr^^^ additlonal^xer^ses for Jther visuals and 
skill areas at a later^dat^.; It is al^o hoped tha1^ teachers v , . 

• Icross tS' State will shart their expediences v^ith the Bureau of 
Social .Studies Educatiph so their ideas\and locally developed . 

) models and, exercises can be. parsed or. ihVa dynamic process. - ■ 

\ln every phase of this work, the helt> p.f\others has proved . ■ *. ■ / 
^- the key to carrying the .proOectx through ^ /completion. Credit fgr 
. 'developing general guidelines for this P^o^ect^ should go to the 
advisciy coSmittee of college Professors, ,^chool administrators, ^ 
'and classroom teachers who met in Albany mV 197? ^^*\^^State 

. SScatH Department, personnel. •J5%^°ll°^4'!l4?^Sb^^^ 
members, of tha^t committee : ^aym^ndjahey, Buffalo 
• Ralph Hallberg, Jamestown Public Ssho.pls; JoM Herlihy, formerly ^ 
at the State -uAiversity of New York, at Albany\ now at the State 
university College at Geneseo; Romaha Kerr, NWk Central School; 
Robert King -formerly with the Glens Falls School Distr^^^ 
w?tfthe^t4te Education Department; \C6ncetta Morgan, Great River; 

„ j^es Quinn, Waverly Central School; Marie Schilling, State . 
university College .at Oneonta; Thomas Schottmani\ Scotia Glenville 
Cent-Sl School; Lenore Sylvan, Glen Cove Public ^chools; Michael 
Thomas, Huntington Public Schools.^ ' ^ \ . . . 

The manor work o^ developing a condeptual scheme, identifying 
. a 'workable format, and writing exercises .was ^P^^X^J;!}^^^^/ ^ 
sumnrer of 1972 by Jeff Feuerman, Flower Hill Elemef^tary School, 
Washington; John Herlihy; ' Concetta Mdrgan; Maike Schilling,; 
' and Henry Torres, New York City. 
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The summer writers prepared, a model, for inVe£stigating visual 
devices along with several exercises. These were tried out /in 
three school districts during the school, year, 1972-1973: Port . 
Washin^ton^ Syracuse, and St. Lawrence " Central, School'. »In all 
cases "the administration o*f each district was Very cooperative 
in arraftging for th6. tryouts. Appreciation is -expressed 
e,^pecially to the supe^rvisors, administrators, and teachers who 
were directly involved:' *^Lee Aschenbrei^er, Nick Dallis, Jeff , . 
Feuermanj Josephine Papaleo, Barbara Srebni'k of the Flower Hill - 
Blementarv Sclhool, Port Washi^ton; Lawrence:P.*. Craft,. Gene 'C. 
Darter, Virginia F. Maroney^r^mchael R, Riposo and Jill Spellman 
otf the Syracuse Public Sch<x>ls; Richard Allen, William Demo, 
Ronald T. Joiinson, Rita, Connor, Sharon Pickard, Rita Tripeny 
of the St. Lawrence Central School, Brasher Falls. 

Continuing the rgerieral thrust' of this project, these 
teachers worked during the summer of 1973 writing exercises in 
the areas of problem- solving and- valuing: Henry; Bqehning,- Shaker 
Junior High School, North Colonie Central Schools; Eugene E. 
Kelenski, Shenendehowa Central Middle School "B. "^ 

■ Marie Schilling worked on a part-time basis organizing and 
writing the rough draft of the publication. „ . , 

For their review of the manuscript, appreciation is expressed 
to Loretta Carney, Coe Dexter, Jacob Hotchkiss, and Kenneth Wade . 
of the Bureau of Social Stu(iies . Education. Donald H, Bragaw, / 
Chief, Bureau °of Social Stud?.es Education, served as the catalyst' 
for the project and also adviser throughout .>the preparation^ of 
this publication. Robert Johnstone, Chiqf,. Bureau of Elementary 
Curriculum Development, provided overall guidance ^6.- support for. 
designing and preparing this manuscript for publication. 
John F. Dority, Bureau of Social Studies, Education, and Ann W. 
Lamkins,, Bureau of Elementary Curriculum Development prepaired the 
manuscript for printing. , ' • . 
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INTRODUCTION 



There will b© three major parts to this loose-leaf 
'mbllbatlln; • Par^ I establishes the format which includes -1) a 
Sodel for investigating visuals aiid (2) sample exercises^which 
Say be Ssof for dlagno|tic Purposes and for po^^^^^ 

one format, cartoons. Materials will ^©^^©^©JS^tf J^?,S«c a 
visual foriats, including'pictures, graphs, and time lines. A 
etmiiny^ fft-rmflt wlll be used for Part .II, Critical Thinking, and 
for pirt in? viSe Clarification. VheA the mpdels and exercises 
tol these additional parts of the publication are. developed, they 
will be made available to classroom teachers. 

This material is designed to aid the ^^Jassroom^ teache^ in. 

• -Plannins and incorporating strategies for skill development . 
wi^n ioSal 'studies programs. The manual is not a curriculum . 

: or a Sa^&' bourse of study, nor is it a testing program. 

HOW TO PROCEED / 

The following st^ps will aid the classroom/ teacher in using 
the manual efficiently ^d effectively. , ■ r ' 

, 1 , Study' and be familiar with the / 
■ ■ ' • skill areas . / . . 

• models / , . , 

• . • question types / ; 

• sequence of questions / . ' 
. • conceptual cbntent of the visuals 

^' ^^i^visuals appropriate to the l^arti^t's experiential 
* . background and interest / . y 

'■■ • a warm-up activity / ■ «^ 4.««, iU,r 

(Note: A warm-up is conducted prior to- any _ 
■pre-instructional activity. The purpose is 
to determine whether ox^ not the content oi ; 
' the' visual being used' and the reading level 
, of the written form ai*e of appropriate 

■difficulty*'.) 

- . . • i . ^. - • 

3. . Proceed sequentially through the • ^ 

• warm-up activity ^ . j. 
. • questions in the initial approach on the first 

. level" of investigation 

• objective questions in the follow-up section, 

if insufficient data are yielded from above 
questions- (Note: It is recommended that 
the questions in the initial .approach ^ 
' * section, some of which are open-ended m 

nature, should always b6 ^sed first.) ^ 
^ ♦ 4 next level of investigation, using the initial 

approach question first 

• dia^osis of pupil's responses and prescription , 

of appropriate activities 

* * . » . 

O , Vl 

ERIC 000'>7 ■ - 



4. Provide for record keeping of- 

• visu^ils used •. , ' ^ ' ^-p 

• (jliagnoslS: of individual and group /levels, of 

. » ' difficulty . • / . . , 

. "^^ t prescriptions . / • / 

b ^Tthfmodei may be applied to locally available 

' t this^irprimarily an kural^verbal-visual ..approach 

I skill development is /the major emphasis; therefore, • 
the visual material must- be/ vi thin the learner's 
conceptual framework .un ; 

• conceptual development will occur concurrently » 

'with skill develqi)ment 
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STRATEGIES OF INSTRUCTION / " / . . ' ' 

■ The exercises are designed' for use; with' individual pupils, 
• small F?oSsrand th^ total class i Charts listing various^ 

activities fir each level of investigation Wer each of the 
: threes WgLfare found with the mc^dels in. each part of this.. 

. publication, ^ .' " ' 



RECORD KEEPING / *- . 

'"Record keeping is important. « As frequently as. possible aii 
anecdotal reco?d should be kep1^. Also, it's good practice to 
•involve the pupil in bis. or her own record keeping. . • - 

The following are a fe'V of the many possible record keeping 
]^rocedures. ^ . v » 



1 : .qi^ni? Reading Pictures --Class 

- • ^ 


-Nara$ of 
Pupil 


<• 

Exercise 


( 

Date 


Comments 


John 
Mary . 


Pre 
Post 

w 

Pre 
Post 


10/3 
11/4 

10/3 
11/4 ' 


No difficulty on levels 1 
'through 3; does not seem 
able to apply. 

No problem at any level. 
A creative pupil! Reads , 
materials at a higher 

• conceptual level. 
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'Example 2 



• |kilir ' InterpretinfT Graphs 



My tiam-s is • 

I feel that I did well on Level (s) 

•i need help in h^dling questions'-on Level,(s) 

.1 Z • 3 4 ..•5J:_ /• 

The content of the picture was familiar po me. 

I 

Tea<?hei''s suggestions:" 



Example 3 



Skill: Cartoon Reading. 
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Class 4C 



Name 
Of^ 
Pupi^ 


Exercise 


Date 


Johnny 


Pre 


10/2 ' 

• 


Mary 
Larry 


Post 
^Pre - - 
. 'Pds.t 

Pre 


1.2/10 
10/3 
10/3 
10/3 

• 


• 


Post 


• 

10/3 
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Levels of Investigation 



/ 



OK 



OK 
OK 

OK 



OK 



OK 



OK 
OK 

"A sH 
OK 



OK 



Could 
not - 
ana- 
lyze 
OK 
OK 
arp pup 



OK ! 



OK 
OK 
11!" 
OK 



OK 



viii 
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OK 
OK 

hesitant 
to • 

express 
. opinion 
needs 

help - 

work 

with 

indi- • 

vidu- 

ally or 
- in a 

small 

group ' 
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PART I 



INVESTIGATING 

VISUAL 
DEVICES 
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. INTRODUCTION TO A MODEL FOR' INVESTIGATING VISUAL DEVICES . 

n-hi'i mnrte.! la deslTOed to show how ideas and data Kresented 
via a vilua? devtce IScf as a cartoon miS^tbe used in 

^^^^^ 
three major components; ' 



Componeni A 



\ 



Pre -Instructional 
Exercises 



"Component h 



DiasJOsis and 
prescription 



■component u 
• .v* 

Post- Instructional 
Exercises . 



■ a vLie?rof^tue°stioA styled utilizing the open-. 

. '-^ Inded Ue at the » ^« "^^'fiflSl °' 

. investigation to allow pupils the , . . • 

po'ssihle opportunity to, engage in divergent 

' • ^x^^A for pupils-whose learning styles are. ^ 
\ predominantly visualroral, ^ ^.v,^- at which ■ 

• a systematic way 6f assessing the level at whicn. . . 
«U, pupil is having diffioxflty . , ■ I . 

The Diagnosis and prescription ' component found in the fl-e- 
instructional ; Section consists o? ■ , ^ eWrienoing 



=:'St?-ed °actlv?rils for stUdkts experlenoing 
ffilulty in operating at Sertain levels of 
investigation,/ ■ ' . . ■ \'.. • \ 

a different visual 



.A 



LEVELS OF INVESTIGATION 

• -The heart of this app-ach^is the^once-pW scheme^co^ 
teforf t^Ing a vilue position (Personalization Level). ^ 



1-2' 
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^ ' Thi" chsLtt includes' (1) a brief description of each level 
of --stiS^^^ designing questions, , 

(3) possible stems foi quv^-^-ons. 



Description of Level, 



• Level #1 

Tdentification " . 

-As defined nere, 
attempts to recognize various 
Slem^nts in the visual ^ thereby 
.buildiri:g a data base for pro- 
ceedin'g t6 the n^xt levels. . 



Possible Key Words and" 
stems for nesigning Q uestions 



count 
define 
identify' • 
list 

■ ✓ „ 
Name all the. _ 

the visual.. 
Couiit the number of 
see. 



^name 
point 
record 
state 

you see in 
you 



li^hat is the caption of tjae visual? 



Level #2 
Relationship 
Data (evidence), iaentiiied 

• •above ard associated; ;'elation- 
shsLps among, parts begin to . 
emerge. The student is ^ 

.bui'lding toward a comprehension. 

• of the- "visual as a whole. 



associate 
classify 
compare 
contrasi 



differentiate 
distinguish 
organize 
relate 



What does A have to fib with B? 
What is the" difference between 

A and B? ' ' * * ' 

Can you compare 'A with, B? 



' .. ^ \ Level #3 " 
- Analysis . ' 
The objective here is to get the 
meaning of thd visual 'based upon 

' the data and relationships: 
acmiired in the two preceding 
levels.. At this level, the 
student should be able to .create 
a statement of the idea presented 
in the visual... In general, this 

■ will -be convergent thinkings ; , 
since the number of i)ossi^le 
answers is., limited. 



1-4 



explain . 
formulate 



interpre^t ■ 
summarize 



Another title for thiS visual 

could be H 3— r- — 

What basic- idea is^iouna m 

this visual? . 
Explain the message given in 

this visual. . 



{ ■ 
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' Levol 

V \ Application; 

The focusi^bf tnis xevel irs-xo 
ask tho student to transfer th^. 
idea or concept arrived at in 
Levels 2 and 3 to a new or 
different /etting. This may, 
be tbo° difficult./or some,.- . 
diepe'rid'ing on the concept.. 
Therefore, it is recommended 
thai; activities on this level 
be. .one- of exploring the 
possibiidrties, not one of 
perfecting. ^ " ^ 



.«3 
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Level #5 . 
Personalizatio n 

After engaging in the 
rational- thinking processes, 
of Levels 1-4, the student ^ 
should be able to make a 
value statement based on the' 
data presented in the visual 
V.The aim is to recognize 
affective issues .such as 
value systems, ethids, and 
•beliefs as they relate to 
the message in the visual. 



adapt , 
apply ' 
create 
design 



illustrate' 
plan " . 
produce 
transfer 



Write, draw or tell of a 
' situation that is similar to 
the one „ expressed in. the 

visual. . ■i.^ 

Apply the ^ situation m. the 
visual to a similar event 
in your life. 
Using an incident -from^ your 
social studies class, show 
how that situation was 
similar to the one ^presented 
. in the visual. • . . 

How might the idea, be put, into 
I practice? 



acquire 
feel 



think 



How do you feel about .. 

How would pu put this Idea mtO' 

practice? ^ 
What doe s the me s sage in ,tne 

visual mean to you? - . 
How do you feel about the ways 
" other .students would put the 

idea into practice? ;. 



SUGGESTED ACTIVITIES FOR.' STRATEGIES^F .INSTRUCTION 

• ' TO highlight the variety .pf appm^Q^s^^d strate^^^ 
.?^f ll^gTrpup'insfrio?!^? lroup?'!<5.)., individual 

pupils. 



■ 

s 

suggested Activilfies for Large; Group Instruction 



Level #1 
TdP>ntification - 

<5r 



Presenting the visual a ' 
transparency, ^ slide, or study 
print, the teacher should 

• ask the group to state the 
names of items orally 
. • ask each pupil to write on 
• paper the names of the items 
or elements in t.ie visual 

t make a composite list of group 
responses on -the. chalkboard 
and ask each pupil to check 
his or her answer list 
against the composite. 
Discuss discrepancies. 



Level #2 
Relationship 



Using the same visual, the teacher 
should . ' 

• point out two conceptually 

related items and discuss 
" the relationship with the 

• ask^the^group for more examples 

of such, relationships - 



■'Level #3 
Analysis 



The teacher should 

• have the pupils write several 
short, descriptive phrases of 
the me-ssage in the visual and 
' ' then use them as a basis lor 
discussion., Some of ;these s 
should be written on t3;ie chalk 
board and discussed as to 
appropriateness. 



Level; #4 
Ap-plication 



Th© teacher might - ..^ 

t have pupils cut pictures or', 
Cartoons illustrating 
similar events from 
magazines and make a 
bulletin board moniiage with 
the pictures J. ^. 

discuss ideas for application 

^ / 



Level '#5 

Personalization * 



The teacher couJ.d . 

• present possiklities for value 
. "^'positions and engage pupils 

' • in a discussion of the positions 

• ask pupils for pQSsible value 

^ positions and discuss possible 
reasons 'for assuming these 

.positions- . ^ 



\ 



Suggested Activitie.^ for Small Group Instruction ; • - 

e - ■ . 

^rour) activities mky be initiated by dividing the class. 

Here Ire some suggested activities for each level of ; ' ^ 
investigation: , ^ • , ' . / " . 
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Level #1 

lldg^htifiGation 



i 



^ 0 

Ask a meiiiber of the- snvall group 
. to serve as a Reader who shows 
' a visual and {have -the other 
pupils identify the elements 

orally. . • :' . - 

The leader might show a visual, 
ask group members to identity- 
elements, and make a composite 
listing on the chalkboard. The 
individual pupil would then 
compare, his list with that on 
the boa3?d^^ 



Level #2 . 
Relationship 



Level- #3 
Analysis 



The teacher 'working wi^h^a small 
group shows a visual and^as tne . 
student identify exi'sting-N^ 
relationships. Tl\en, the ,te^.cher 
covers one or mor^ elements in \^ 

" the visual and has the Pupilf^ . 
state the new relationships that 



exist.. 



A 



Tl^ teacher shows a visual to a 
small group and asks the pupils ^ 
to summarize the intended message 
orally or by writing a topic 

. sentence or a possible title for 
the visual. 

The teacher might set up an open- 
ended cause and effect, if...tnen,. 
case, and have students complete 
the statement orally or in writing. 
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Level #4 
A})plic'atiQn 



\ 



■ \ 



Th^^ teacher shows a visual. 
Pupils in the- small group 
construct a mural, a diorama, 
or a drawing which provides the 
same message but in a diffeirent 
format. . 

Pupils role play a skit^hased \on 
the intended message of the 
visual. 

Pupils 'simulate roles based on 
other messages that may be ^ 
obtained, depending on' partu 
'economic, social, or govemmer^al 
perspectives held by such groups. 



,cmlar 



Leyel #5 
Personalization 



\ - 



.The teacher has . each pupil in the 
small group give a personal 

- reaction to the message presented 
in the visual. This may be. done) 
in written form or. orally on an.| 
individual basis, in a panel 
■ discussion, or by role playing a 
variety of reactions to the^ 
message. 



" ' Suggested Activities for Ihdividualizing Instruction \ 

' individualization of instriaotlon can exist in various degrees 
and in various foms. Basically, it requires starting with the 

ibn^fS^^ton*?^ %as.«it^oL^^^^^^^^^^ • 
In wLresMVrf ^^^^^^^^ 

machines. ■. ^ ^ . ' - 
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v>^!t.«y»'s s-^'Si^s- ^^^^^ 



backgrouad. . dtf ferent "teachers" 

5. Students could be assigned *°°;"i5'7"J6„aXe groupings . 
. ^' through the i^^ol^fSw^* dffflSnt^oS^ts °f tSe to^ • 
Setl ISkl^fw^vt^dSenf settings such as 
haHn library .. home , etc . ■ , ^ ^ of. ' particular 
■ fSeresI trtSem'IrXvt ^KlenUal' of developing a 
^kill at a specific level. ^ ^ 



SUGGESTIONS FOR IHE SELECTION AND USE OF VISUALS ' . . 

A Visual-Should be selected on the basis of 'the foUptog . , 
criteria: ' • - , - ' 

, The picture should not be cluttered with extraneous 

material. . . interest of the leamer(s). 

: JS.«f'^itSraS5l It M'lSfreach of the 

■ , coittS^s^oM'Sin^ 

thinking. . . , „ -21 ^ the eiitire class is 

• The visual should he 2' x :> 1^ '=^^f»' 
to. he asked to respond. \ 
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\ 



. ' a listing of possible sources for appropriate yisuals 
■ includes; ' • • ' ' , * 

\ m masazines' that ard highly visually oriente^ ^ . 
; cSer?!ll companies who produce large poster type 

• poltlrf from travel and advertising agencies 

Tr, ii^inP- a visual as part, of the strategies 'of instru^tio 
. descriLd'oS^Scceldin^^^^^ 

' • TTnr larse' ffroup work, a- cartoon must be enlarged from 

• ^^r+i^Rf V 7" size; It might possibly be (1) rfdravm 

on 64" X 36" hardboard, h) drawn on the chalkboard 
bv using the "opaque prijector, (5) redravnio^^^ 
MpafenSy, U photographed and prepared m the . 

desk size reproductions of the visual. 
• The questions posed will be the same regardless of 
, the grouping arrangements. 



v.- 
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A MODEL FOR INVESTIGATING VISUAL DEVICES 

in using the model on the following pages, REMEMBER THAT 

• M V the questions in the Initial Appf oach section • v 
^ ^ under each level of investigation are always ^ 
ISed first to give the aeamer as much scope as 
■ needed' to interpret the visual ■ • 

/9\t+h*» obiective questions found in the Follow-Up ^ 
section are usid to, check the data obtained as a 
ro-ult of (1) above\ if necessary, but- should not 
• Sl^Ssed as^a reservoir of questions for paper md 
pencil tests 

• . ■ A few comments on the ^iagno/is and pr^cri^^^^ section are ; 
necessary for proper use and adaptation of the model. 

At least two reasons can be identified for failure of the 
student tHespoh/^^^^ SeliSlnt'frthellcills 
investigation. Fi^s^'*^?,^^^^f^/?L visual^ used may be 

^SthoSgh its tremendous importance is recognized. 

■ . It must be recognized also that W^^ef arf 
as a result of the administration of the exercises are oi au 

\ f^ftx^lf nature. T^^f.tf^S^f °cnTr\'*g?oip'ol1^^^^ needs 
'whether or not an individual puyil or a_Sroup oi^s 

practice activities. 

-•^ ' Finally, it must be remembered that questions may |sk£d _ 
fSlly and thus provide a model for other pupils. 
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EXERCISE I-A 
PRE-INSTRUCTIONAL EXfeCISE 
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Level I. Identification 



Initial Approach, Possible questions^ include: - 

' Can you name the 'things., or Elements, you see- in Ihe 

Wiaf If this (pointin^to a specific ixem such as the 

•boat, .-pipe.,' fish)? ; 
Describe the men in the cartoon. . 

Follow-up Approaches. These are some possibilities: ^ 
Checklist . completion 



In thi? cartoon there are 

' three jumping, fish 
. t wo men " 
a boat ' ' 
' "s ewage spilling, into ^water 

two men talking. 



There are 1 

the picture 
There, are 



the picture 
Tlfiere is' 



'fish- in 
men in 



.boat in 



the picture. . . 

is spilling into 
the water. . . ' 

The a°re in :the air. 



True?-False 



There are three fish in the picture. 
"There are two- men in the boat. 
"TUere is a pipe -with something coming 
' 'but into the water. 

■jhe boat is in the. water. 



Diagnosis and Prescription . 
If a student has difficulty in identifying elements in the . 

details in the visual. 



JC 



^ ■ Level II. Reiatiorxship \' 

Initial Approach. Possible questions include: 

mat ' action is taking place ? • • 

• Are the men catching many fish with their lines? wny..^ 

Follow-up Approaches. These, are some possibilities: 



Checklist 

What action is taking place? 

-T he fish are leaping into 
. ' the b'oat. 

_The men are catching the 

' fish. ^ 
One man is 'talking 'to the 

other. *■ ' . ^ 
Sewage is spilling into 
* the water.', 



Completion 



The -fish are 
the boat. 

One man is ^ 
other mail. 

Sewag;e 'is 

■ water. 



'into 



^ to the ' 
into ^ the 



True-False 



The fish are leaping into the boat,» 
"One man is talking, to the other . 
"Sewage is spilling into the water. 
"The men are fishing with fish poles 



Diagnosis and Prescription 

' "PuDlls Who are unable to see how one part or obdect in a 
• ,1 or is affected by, another element may need 

the techniques of comparison and contrast, and 
^^rabifshlnfcrse/rfScnilationsElps. Ques^ 

^^lf="'"S)ef;fc? ?riaShfrare,4s?^blS« asKing. 
"What happens to ... when 



IC 
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Level III. . Analysis ^ 



Initial Approach;. Possible que-stions include: , 

. vmyis this action taking Place? . ^' ...^ 

Explain the message given in this cartoon. 

Follow-up Approaches. These 'are some possibilities: 
-Checklist • Completion 



The water is good for fish. 
"The sewage is polluting 
" the water. ^ 
The water is so polluted 
" the fish would rather 
be caught by the « 
fishermen. 



The fish 
water. 
The water is 
The sev;age ^ 
water. 



like the 



The 



The fish woiald rather 



True- False 



The fish want to livd in the water. 
"The fish want to get out of the water. 
"The water is polluted. 



Diagnosis and Prescription 

. ....... ■ - ■ . . : 

Srit'wSl if eslImSed as'Se le^^er's experiential background 
far practice in grasping the message. For example, if urban 
oS^ls ooild not grasp the message of scarcity as presented in 
a Sra scene, appropriate visual? of a*i urban setting should be 
used. 
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Level IV. Applioftion 



Initial Approach. Possible ques,tions include: \ 

^ Describe a situation that is based on the same idea ■ 
presented in the cartoon. ' ■ « ^ • 

Using ah incldeht from, your §ocial Studies class, 
show how the situation was ^similar to the one. .. 
presehted.in the cartoon. " ' 

Follow-up Approaches. .These are some possibilities: 



Completion . - 



Checklist 

• Another' situation like 
this one would be when 
» 

people-should rather - 

■ live on the moon ' 

without oxygen . 
j>eople. would rather 
liv^e in water than 
in a submarine;^ 



Draw a picture of another 
situation similaa?^ to this, 

■Another caption' for this 
cartoon might say 



True "False 



^Another situation like" this would 
be people living on the moon 
without oxygen. 



. Diagnosis and. Prescription 

- , 

AS was mentioned fearlier in this publication,, some PupilSt ^ 
especially at the lower grade levels, may find this .level^ too 
difficult to grasp. This level should be one of pupxl explo-^ 
tation withSuf an?^ to develop perfection in applying the 

message of ^vis to another situation. Specif ic^suggested 
activities for this level are- found in the Introduction ui Part I. 



1 
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Level V. Personalization 

Initial Approach, iposstible question iss . • . . . . ' 

IxL what way does the meaning of this cartoon affect you? 
Follow-up. Approaches. These are some possiMlities: 



,Checkllst - 



Completion 



g^r me, this cartoon means 
that^ 

■ ' i f I were a factory 
worker, I would noS 
Care about the 
pollution as. long 
■ -.' •• ' as i had a :30b 

, >if I were a health 

• officer, I would find 
a ' way to make the 
, sewage safe for the . 
water 



/ 



If I were a conseirvation 
officer, I would ___.> 

If I were a^health officir, 
I would • 

If I were a government .off icial 

I would . 
Being .me, ^ can ■ ■ • 



\ 



Diagnosis and Prescription 



Ddn't force the situation here. Remember this ^^vel deals 
with areas perhaps that youngsters. are not ready to deal with ^ 
becautrtLrhavrnot had sufficient experience.. See> pages 
1-6 .to 1-9 for suggested activities. 
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Level I. Identification 



Initial Approach. A possible question isi 

Identify and name the things' you. see in the cartoon. 
Follbw-up Approaches. These are some possibilities: 



Checklist 

The cartoon includes 

a football stadium.- 
people on a 'ticket line 
a voting booth 

"a man and a boy 

a "vote -fcoday" poster 

; on the telephone pole 

« 

The cartoon shows that the 

_game is being held on 

; election day 

game is an important , 

one for the home team 

man is talking to the boy 



Completion 



The man is taking _ 

to a game. 
.The line is in front of a 

The billboard indicates 
that the man and boy a3?e 
going to a 

How many, people are ixi the 
• ticket Aine? _ - ' 

The captibn of , the cartoon 
is spoken by » 

The cartoonist* s name is 



True-False 



There is a long line of people in front of 

■ the ticket booth. a.^. 4. n««v,«r»« 

There is a "Vote Today" poster .on j:he telephone 

pole . 



V 
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Level II. Relationship 



Initial Approach. Possible question is: 

What action is taking place in the cartoon? 
Follow-up Approaches. These are' some possibilities: 



Checklist 

What is happening in this 
cartoon? 

" P eople are waiting in 
. linei to vote. 

_A man is saying, "I'd 

like to have voted, 

but the line was 

too long." 
T he boy may be listening ^ 

to the man; 
^The line for the football 

game is long. 



Completion 



The man speaking will wait 
in line for football 
tickets, but he-will not 
wait in line to ' 

Football games and voting 

.. the same attraction 
for many voters; 

People seem to wait in line 
fon but do not seem 
to wait in J.ine to 



True-False 



Election Day 'and the football season- com^ at , 
" the same time of the year. / 
Many people .are very interested in attending 
" the football game. ^ ^. ^ 

Many people line up to vote on election day. 
"Thfe football game does attract many voters. ^ 

■ .1 



\ 
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' Level III. Analysis , 



Initial Approach. Possible question' is: 

'VJhy fs this, action taking place| 
Follow-up Approaches. .Thes'p,.are sorae'^possibilities: 



' Checklist 



Completion 



The cartoonist is attempting 
to show that 

football is more attractive 

than voting 
games draw more citizen 
■ interest than voting 
adults and children go to 
" football games but not 
to voting places 



''The man believes (thinks)* 

that i: . . 

The long line in front of 

the ticket booth shows 

that . 
The man^did not vote 

because . 



True-False 



The man would rather wait in line to buy football 
" tickets than wait in line to vote. 
Civic responsibility to vote is not as important 
" \s a football game. 



/ 



/• 



\ 
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'Level IV.. Application 



Initial Approach^ A possible question is: 

What would the' result be to our country if everybody 
acte^d like the .'man in the cartoon? 

Follow-up AWroaches/ These are some' possibilities: 



Checklist \ ' ' . ' 

A situation similar to the 
' one presented in the 
cartbon would be 

_a student who attends 

her \school * s baseball 
games but does not" 
vote^in her school's 
elections . 
a studeht who plays" 
" football but -does 
not piay baseball 



Completion 



Write , draw or tell about 
anothei* situation that 
is based on a similar 
idea. 
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\ Level V. Personalization 

Initial Approach, ^^oesible questions include: -v 

If you were a candidate, how would you feel about 

the condition shown in the cartoon? 
Football games should be banned on election days, imy 

do you agree or disagree with this statement? 
If you were the child in this cartoon,, What belief 

about football might you have learned? 



0 
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SELECTED EXERCISE$ IN VARIOUS SKILLS AREAS 



'READING CARTOONS ' " . ^ 

in studying their c™^ f^^offc^^^ 

the daily, newspaper, children are exp^ cartoons present 
df pictorial r®P5^sentations cartoo^^^ .caricature, 

a single point of Y^^w by. the use- o| exag^^ sophisticated • 

freM^lf^lrt-sVrf Afl^^ the child's 

'esqjerience. 

^ The first level °f J;"v^«tif ^^"^J'hirtootlldgrif'^^^ the 
-extremely important |s the pupil must^tove teiow 

^tf ^^^nffr^nrel?^^^^^ JmI^^^^^ 

in democracy. 

. AS i..true for P-tically a^^^^^^ 
interpret cartoons must he deveiopea over d 
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EXERCISE I-A 



(0 



1-26 

000PJ5 



Level I. Ideri'bification 



Initial "Approach. Possible question is: 

/dentify the things you see, in. this cartoon. 
Foilov-up Approaches. These are some possibilities: 



Checklist 

In this cartoon, you see 

r f our pictures 
three people 

'a boy and a>girl , Lucy 

^an un'tied shoe 
Liucy sitting 



Completion 
• There are 



different 



people in tne "cartoon. 

The boy's i& untied. 

Lucy has a ' 



T ifnie -False 



There is one boy in these pictures. 
'There is one girl in these pictur^es, 
'The boy *s" shoe is mtied. ■ 
■ .ucy is wearing a necjclace. 



s 
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Level II. Relationship 



Initial Approach. Possible question is: 

. • "What action is taking plaee? 
Foliow-up Approaches. These are soma possibilities: 



Checklist , 
' What action is taking place? 

The boy is talking out 
loud to himself, 
i T he boy asks a question 

of Lucy. • ■ * ^ 

. L ucy is talking to the 
" boy. 

^The boy is talking to 

Lucy. 



Completion 



The boy is. talking out loud. 

The°boF1s"Zl— toward 
Lucy. ^, . , . 

At first the boy thinks he 

is able to 



True "False 

In the first two pictures the boy 
is talking out^ loud to himself . 
Lucy is talking out loud to herself. 
"The boy is sitting. ■ 

Walking toward Lucy, the boy asks a 

question. 
Lucy is talking to the boy. 
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Level III., Analysis 



Initial Approach. Possible question is: ■ 

vmy is this action taking place? . 
Followrup Approaches. These are some 



Checklist 

What is the message? 

J 'The boy wants to be 

' " independent. 

^T^e boy is^not 

' ' independent. 

The boy knows how 
" to tie his shoe. 
The boy discovers 
" that he needs 

help. ■ _ 
'The boy seeks help. 



Completion 



The boy thinks he is _ 
The boy discovers he needs 

LucylaTT* probably ^ 

The cartoonist is trying "co 
show • 



True-False 



The boy wants to stand on his own two 
" feet and be independent. . . 
The boy feels that he doesn't need 
anybody. 

Lucy is asking the boy for help. 
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Level IV. Application 



Initial .Approach. Possible question is: 

Describe a situation that has 'the same idea expressed 
in the cartoon. 

» * * 

Follow-up Approaches. These are s&e possibilities: 



Checklist I 

— ^ ' . ' 

Another situation like 

this would be 

trying to play ping-pong 
— by yourself and not . 
being able -to do so 

never letting anyone 

- help you 

trying to teeter- totter 
■ without a partner and 
realizing you ean't 



Completion 



Draw, tell .or write about 
another situation that 
is based on. the same 
idea; i.e., homework. 



True -False 

Tnd^t>endent people never need help.> • 
— ^avinl someone help you do your homework 

means you are not independent. 

People can get along by themselves. 
:independencl means not needing anyone. 



1-30 



ERIC 



00039 



: Level V. Personalization 

t f% 

Initial Approach., Possible question is: 

^ iw do you feel about what is happening in the cartoon?; 
Folloir-up Approaches.. These are sorae possibilities: • ^ 



Checklist \ 

^ . * \ 

t'or me, this oartoon^means 

the boy doesn't n^ed 
' anybody ^ 
although the boy thinks 
" he's independent* he 

still needs help, 
all people need other 
■ people sometimes 
jeople Help other people 



Completion 

All people need ot^ier 



m , 

You can still be* 



and get help from other 
people. • 



./ 
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EXERCISE I-B 




Courtesy of Harper & Row, Publishers, Inc. 

. For the Teacher 

Published in PUCK in 1900, this rather sophisticated cartoon 
conveys the messaged the dismemberment of China by foreign 
powers. Elementary school children will need a great deal of 
Issist^nce in understanding the symbols and caricatures used In this 
cartoon. The teacher should not hesitate .to l^elp. the pupils in this 
respect. Perhaps the levels .of analysis and application might be 
too difficult"^ for intermediate age children. 

•The fact that this is a 1900 cartoon should allow pupils the 
opp6rtunity -to analyze the car1:oon in an objective fashion and not 
from an emotional, value- laden position. , 
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Level I. Identification 
initial Approach. Possible questions include:, 

^^|L*SLr&i^sTre°Srr^-ted .y the lionT 
the leopard? 

Follow-up Approaches. These are some possibilities: 



Checklist 

The animals and birds in 
' • this cartoon represent 
the nations of 

. A ustria . 
*" ^C hina 
I srael 
Russia 

"united States 



Oompletion 

in this cartoQn, 
Russia is pictured Ws a 



" Ts pictured! as 

dragon. . . ^ 
Germany is pictured as 

Aus^BrlaTs pictured as 



True-False 



The cartoon shows a leopard with a 
" knife in his mouth. . ^+„^^^ 
in this cartoon, Austria is pictured 

^Rullil is%resented. in' this cartoon 
"as a bear. . ' 
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■ ; . . Level II. Relationship ' 

/ 

/ . . • 

initial Approach. Possible questions include: . ' 

expression on the if2®f^°^„^''ltraifiht and breathing 
''f^e Wou"?Sn^*?St« "»X3.. would act 
41??^e'S;Imals stare angrily at 4aoh other and not 
■mifd"ofsn'flSf dragon stand up and fight the other 

:, Do^o^ihU the cartoonist was an American? 

Follow-up Approaches. These are some possibilities: 

Checklist . ' eom-pletiq a. 

The bear is showing his , 

The animals standing are teeth in order to • 

ThP eaele in the center nas 
staring at each other The |agie ^^^^^^ ^^^^^ 

"staring at the sleeping |o show . 

' dragon ' The sun held by tne lion 

dropping their weapons ^^efSSsents. J 

facing East „^ exposed claws oi the 

^ - German eagle indicate 



True-False 

The dragon with the pig^s head is sleeping 

^be'Sl'^maJ^^effi^^ staring at the 
- eagle named United States. 

--^cofe-tiitn^s^tn? - r r titio^ir 

the cartoon. 
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Level III. Analysis 

initial Approach. Possible questions include : • 

Explain the ^^sio idea or the j^f^;.^^^ demonstrating? 



Follow-up, Approaches, These are so 



nhecklist 

The dragon is sleeping 
because 

China was a weak / 

" country ^ / 

China was tired f ro^ 
" fighting so many/wars 
other nations woigdn* t 
" let China run its own 
affairs 



le possibilities: 



Completion 



I A title ''^or , the cartoon is 

The auiho'r of the cartoon 
is/trying to show that 
lina in 1900 was . 



True^False". 



A good title for this cartoon would be 

'A ?or ri«t. gc artoon would he 
- rv.inft-A Sle eping Giant. 
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Level IV. Applioatidh 

initial Approach; Possible questions include: , ^ 
1* ^ 4. m rtf another solution that is similar 

. is^thf^n" on„^^%|^^f ^eS& the same today as 

^h^f ^M'llof ^^^^ 

iSfrelsons £or your answer. ^ 
pbllow.up Approaches. These are some possibilities: 



^ XT 



Checklist 



nom pletion 



V . 



Which of these situations 
in the world today would 
be similar to the position 
of Chind in 1900? 

the gi'anting of aid to 

African- nations by tne 

United .States ' . ^ 
the stationing of United 

States solsiiers in 

Europe 



Today, a situation; in 
the world similar to 
that in the cartoon 



is 



" 1j 
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Level V. Personalization 

iiiitial Approach. Possible qy^stlons include: 

' Hov do you feel about the situation involving the 

dragon in «ie picture? . • i^uation if you ■ ' 

What would you have done aboux yn^^Q^i, 

ted been ^he leader of China in represented. 

■■ "J'^^hfiilr^u^S^vL^^^^^ 

jMi^^'M^yo^it^^^^^^^^^ Discuss the reasons 
^hyywi picked that country? 

Follow-up Approaches. These are some possibilities: 



Vnhecklist 



nnmpletion 



As I look at this cartoon, 
I feel 

sorry for China 
-afraid of Russia 
"")roud 6f the United 
States 



The treatment of China by 
other nations as sho\ni 
in the cartoon makes me 
feel •* 



4} 
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